


 i

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

INTERNATIONAL CONFERENCE 
 

e-Society 2013 



 ii



 iii

 
 

PROCEEDINGS OF THE 
INTERNATIONAL CONFERENCE  

e-Society 2013 
 
 
 
 
 
 
 
 

LISBON, PORTUGAL 
 

MARCH 13-16, 2013 
 
 
 

 
 

 
Organised by  

IADIS 
International Association for Development of the Information Society 

 



 iv

 
 
 

Copyright 2013 

IADIS Press 

All rights reserved 

This work is subject to copyright. All rights are reserved, whether the whole or part of the 
material is concerned, specifically the rights of translation, reprinting, re-use of 

illustrations, recitation, broadcasting, reproduction on microfilms or in any other way, and 
storage in data banks. Permission for use must always be obtained from IADIS Press. 

Please contact secretariat@iadis.org. 
 
 
 
 
 
 

Edited by Piet Kommers and Pedro Isaías 
 

Associate Editor: Luís Rodrigues 
 
 
 
 
 
 
 
 
 
 

ISBN: 978-972-8939-82-3 
 
 
 
 
 
 

 



 v

TABLE OF CONTENTS 
 

  

  

FOREWORD xiii

PROGRAM COMMITTEE xv

KEYNOTE LECTURE xix

SPECIAL TALK xx

  

  

  

FULL PAPERS  

  

DEBRIEFING WITH R-STATISTICS AND SUPPORT FOR SYSTEM 
DYNAMICS MODELING OF INTER REGIONAL SECURITY 
Knut Ekker, Viveca Asproth and Stig C. Holmberg 

3 

LEARNING FROM EVALUATION: THE RELEVANCE OF AN EVALUATION 
STRATEGY TO THE VOLUNTARY ADOPTION OF E-INITIATIVES 
Mark Liptrott 

11 

INFORMATION SOCIETY IN CROATIA: LANDSCAPES OF KNOWLEDGE 
FOR DIGITAL INCLUSION: E-ISLAND PROJECT 
Jorge Ricardo da Costa Ferreira 

19 

EVALUATING STUDENTS’ EXPERIENCES WITH WIKI-BASED 
COLLABORATIVE WRITING IN TEACHER EDUCATION 
Said Hadjerrouit 

27 

THE FUTURE OF ELEARNING 
Simone Deslarzes and Emily Grandjean 

35 

ESTIMATION OF LEARNERS’ COMPREHENSION LEVEL IN  
QUESTION-POSING LEARNING 
Yuta Ito, Yuki Hirai, Keiichi Kaneko, Ayami Nomura and Atsuo Hazeyama 

43 

DESIGN COLLABORATION MECHANISMS FOR MEDIAWIKI 
Sumonta Kasemvilas and Lorne Olfman 

51 

REAL WORLD EDUTAINMENT SYSTEM AND ITS APPLICATION TO 
EVACUATION DRILL 
Keiji Miki, Hiroyuki Mitsuhara, Takahide Sumikawa, Jun Miyashita, Kazuhisa Iwaka, 
Masashi Konishi and Yasunori Kozuki 

59 
 



 vi

ANALYSIS OF COMPUTING PLATFORMS AS A TOOL FOR 
COLLABORATIVE LEARNING OF SECONDARY SCHOOL STUDENTS IN 
THE MUNICIPALITY OF GUIMARÃES IN PORTUGAL 
Dalila Alves Durães and José Francisco Hinojo-Lucena 

67 

USE OF MOBILES AND LEARNING PLATFORMS AS A MEDIUM TO 
DEVELOP AND IMPROVE LINGUISTIC COMPETENCIES IN A FOREIGN 
LANGUAGE COURSE 
Juan Rafael Ángel Mendoza 

75 

TEACHER’S EXPERIENCE OF LETTERBOXING GAME ON PORI CULTURAL 
HERITAGE ROAD 
Pirita Ihamäki 

83 

THE USE OF ACADEMIC LIBRARY DIGITAL SERVICES IN E-LEARNING: 
PERCEPTIONS OF ACADEMICS AT SQU, OMAN 
Ali Al-Aufi and Safiyya Al-Hosni 

91 

E-LEARNING SYSTEMS AND LEARNER DIMENSIONS: AN ITALIAN CASE 
STUDY 
Cecilia Rossignoli, Maria Ferrara and Luisa Varriale 

99 

IMPLEMENTATION OF E-HEALTH RECORDS FOR VIABLE HEALTH CARE 
IN MEDICAL COLLABORATION AND CONSULTATION SYSTEMS 
Hussein Karam Hussein Abd El-Sattar 

107 

INVESTING IN E_HEALTH: EVALUATING EHR SYSTEMS 
Renata Paola Dameri 

115 

INFORMATION FLOW CONTROL FOR A MEDICAL WEB PORTAL 
Thomas F. J.-M. Pasquier, Brian Shand and Jean M. Bacon 

123 

INCORPORATING NEW MEDIA IN HUMAN TO HUMAN  
COMMUNICATION – THE CASE OF OCCASIONAL GREETINGS 
Przemyslaw Polak 

131 

E-GOVERNMENT IMPACT IN DOING BUSINESS DIMENSIONS, 
CORRUPTION PERCEPTION, ENTREPRENEURIAL ATTITUDES AND 
ACTIVITIES 
Deborah Moraes Zouain, Gustavo de Oliveira Almeida and  
Emilia Mathilde Moraes Zouain Sato 

139 

A CASE STUDY OF FEED-IN TARIFF PERSONAL CARBON ALLOWANCE 
Takayoshi Kitamura, Asao Takamatsu, Hirotake Ishii and Hiroshi Shimoda 

147 

BINDERS FULL OF VOTERS: HOW INFORMATION GATHERED THROUGH 
TRACKING WAS USED TO TARGET VOTERS IN THE 2012 PRESIDENTIAL 
ELECTION 
Zijun (Jenny) Pang, Christina Pollalis and Alessandra Saluti 

155 

SITUATIONALIZATION, THE NEW ROAD TO ADAPTIVE  
DIGITAL-OUT-OF-HOME ADVERTISING 
Peter Lasinger and Christine Bauer 
 

162 



USE OF MOBILES AND LEARNING PLATFORMS AS A 
MEDIUM TO DEVELOP AND IMPROVE LINGUISTIC 

COMPETENCIES IN A FOREIGN LANGUAGE COURSE 

Juan Rafael Ángel Mendoza 
Ecole Mondiale World School, Mumbai, India 

ABSTRACT 

This research paper presents a study conducted in Mumbai, India. The central part of this work considers the importance 
of the creation and use of a learning platform that learners are to access though multiple mobile devises in order to work 
with different techniques and strategies to develop and strengthen their linguistic competences in the foreign language 
learning process. Using a qualitative approach and data collection tools such as a questionnaire, observations and a 
survey to document, analyze and present the findings, this evaluation was able to gather information that showed how 
thoroughly the use of mobile technologies in this environment contributed to the consolidation of linguistic competences, 
as well as the refinement of cooperation learning attitudes. The methods for collecting and collating data, and the 
subsequent analysis of these permitted to appreciate how learning platforms as a sole space for interaction that can be 
accessed in multiple forms is able to operate as a workstation, electronic portfolio and a forum for interaction that 
positively affects student achievement, and also contribute dramatically and definitively to the consolidation of the 
literacy skills of foreign language students. 

KEYWORDS 

 m-learning, connectivism, foreign languages, b-learning, collaboration 

1. INTRODUCTION 

Nowadays, social interaction has acquired nuances that did not exist previously. Now, besides allowing the 
exchange of ideas vis-à-vis, mobile devises, social networks and forums represent a different alternative for 
the activity conventionally known as interaction.  For this reason, taking into account the amount of time 
students spend in such spaces, utilizing all kinds of gadgets, it would be a waste not to use them as a means 
for learning.  

Being in touch with other individuals through a determined link and through communication channels 
that do not necessarily require people to be in front of one another represents an endless source of 
information when thinking of it as a way to practice a foreign language. This statement is pronounced due to 
the fact that through this kind of interaction, not only does one get to know what other people know and 
think, but also one can notice how life/learning experiences are built.  While interacting, reading and writing 
one brings about abilities involved in the development of one’s language skills. Likewise, the spontaneity 
factor contributes to the personalization of information, and to the creation of a linguistic channel whereby 
ideas will navigate comfortable and without prejudice. Thus, the focus in this project does not consider 
mobile devises, social networks and learning platforms as simple TICs, but also as a source of 
communication that enhance the learning process.  

When contemplating the advantages of a learning platform as a pedagogical tool, it is possible to conceive 
goals in areas such as class work and evaluation, as well as the creation of an electronic portfolio. 
Furthermore, if one considers that such spaces can be accessed via a computer, a lap-top, a tablet, a smart 
phone, or other devises or similar nature, its relevance is undeniable. Essentially, the platform can host a 
diverse array of tasks to enhance acquisition and development of reading/writing competencies, while also 
serving as a means to observe, register and quantify the progress being made at each stage, and in different 
criteria. Similarly, if keen observation is conducted, one can establish patterns where interaction, 
collaboration, and cooperation play key roles in the learning process.  
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The vast possibility to stay connected and to create links with others via computers and mobile devises, 
using a platform as the host space, nowadays, has become a powerful medium to exchange (and consolidate) 
information; to provide guidance and make suggestions; to criticize and express points of view; and to access 
the social knowledge embodied in others’ interests. In other words, such spaces have generated different 
means and practices for the usage of language.  

Most methods and approaches to teaching foreign languages regard collaboration and interaction as key 
elements for the acquisition, internalization and execution of the target language. The interaction derived 
from questions and their responses, from the cooperation that takes place when solving a problem, among 
others, will always contribute to the enhancement of learning. Thus, considering the high degree of 
interaction and collaboration that occurs in a learning platform or social network, when accessed through a 
computer or mobile devise, this initiative most definitely act as an extra resource for all modern 
methodologies (Martin-Moreno, 2004).  

Not only does the work conducted and collected in learning platforms favors technological innovation, 
but also helps in increasing the opportunities for collaborative work, and for the enhancement of academic 
achievement. Inevitably, when learners enter their work in these spaces (via mobile or their computers), their 
work aptitudes and learning attitudes improve and become enriched. This change occurs, as all the 
participants are able to observe and participate concretely in the way learning is constructed. As they do so, 
they become aware of their own learning progress, empowering their critical thinking skills. Hence, these 
actions become processes that multiply the diversity of knowledge acquired and experiences lived.   

For this reason, for teachers of the present, this work format represents an opportunity to re-establish 
which are the actions required to maximize the potential of TIC-based strategies to the fullest. This aim finds 
its roots in the idea that, from a didactical point of view, teachers must see beyond the fulfillment of 
objectives, knowledge/language acquisition and the formation of students as social beings. In other words, 
teachers must strive to find ways to integrate these elements, and consolidate them in a way that allows 
individuals to build their own learning objectives, considering the realities in which each of them operates. 

2. LITERATURE REVIEW 

New technologies have transcended the initial utilitarian purpose their creation had, and have turned into 
everyday and research tools. Parallel to the role libraries played once upon a time, new technologies are the 
evident, evolved element that at times seems to replace vital instruments such as books, notebooks, pens, and 
a dozen of white sheets where ideas will be written. 

Specifically, foreign language teaching has been enriched and fortified by TICs. Thanks to these, teachers 
and students can work more efficiently, causing learning to occur in a rapid fashion, and in an innovative and 
more attractive format. This new manner of learning also lets participants use language in diverse ways and 
under different conditions.  

These evolutionary parameters help in the discrimination of the teaching environments that used to 
happen in the classrooms decades ago with a teacher, a book and a tape recorder as key elements. For this 
reason, such items now acquire a more basic and reductive look or consideration in terms of the world of 
possibilities they represent. This inevitably allows stating that the limitless opportunities that TICs offer 
nowadays are difficult to equate or surpass. 

With these new opportunities in mind, it is easy to recognize the extent to which the implementation of 
TICs can positively broaden the range of contexts in which tasks can take place. Not only does this array 
increase the strategies and techniques repertoire a certain curriculum can include, but also becomes the 
resource bank that hosts hundreds of stimuli, the paper to write thousands of pages, and the space to host an 
indefinite amount of video diaries and/or voice journals. Evidently, this can be defined, in simple terms, as 
the conduct that guides students towards experiencing genuine resources while augmenting their contact with 
the language and enhance skills such as reading and writing (Lenhart, Madden and Hitlin, 2005). 

The interest in the use of TICs in foreign language teaching as a means for innovation and not solely as a 
strategy or complement for a method can be traced back to the mid 90’s; however, according to Chapelle 
(2001), their consolidation occurred when their use was linked to the methodological and disciplinary 
alignments. The convergence of these elements, consequently, provoked the expansion of the possibilities in 
which a language can be learned, practiced and enhanced. Unavoidably, this marriage triggered research 
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interest, and led to studies whose aim was no longer limited to teaching instructors how to use technology, 
but also addressed the need to create learning environments through TICs (Beatty, 2003). 

Thus, considering the new standards and practices that emerged as the Common European Framework of 
Reference for Languages reached its peak as an indication of language learning tailoring and assessment in 
2001,as a global concept, foreign language learning platform-based research went from being a trend to 
becoming a must-do activity. This transition simply indicated that just as the learning continuum embodied 
skill progression, the teaching and learning process also needed to distribute specific forms of helping 
learners explore all aspects of language, one of which, evidently, was accessing information through the 
internet and operating in virtual spaces (Jiménez, 2011).   

New schemes of work demanded the consideration of new scenarios for language practice and execution; 
students’ learning process needed to transport them to situations where not only the need to use the language 
was created, but also where the surroundings allowed them to feel they were in the place where any given 
language exchange had to take place. For instance, now, through Google Earth students can easily walk the 
streets of Buenos Aires as they practice commands to give directions in Spanish. 

  With such transition in mind, in 2006 Kern formulated comparisons between the objectives that can be 
achieved in a traditional classroom by making use of teaching methods such as the natural method, the direct 
method, the communicative method and the other scenario where language learning platforms are used. 
Kern’s conclusions clearly exemplify how, besides contributing to enriching the foreign language teaching / 
pedagogical need for change, learning platforms also allowed students to use the language for social 
purposes. This benefit arose as a result of the favorable conditions generated by the learning environment 
which, at the same time, created bridges between the language grammar, each individual’s idiosyncrasies, the 
multiple situations in which a word or phrase can be used, and, most importantly, the development of 
students’ own voice in the target language (Kern, 2006).    

Essentially, Kern (2006) puts into perspective the way in which learning platforms further the acquisition 
and attainment of linguistic skills. Such development also contributes to the consolidation of knowledge. This 
growth begins in the shape of a massive language input that later on mutates into a linguistic knowledge 
intake. As a consequence, the product of this transformation is enhanced as students interact with one another 
and culminates in a linguistic output that demonstrates how students have claimed ownership of the language 
they are learning. 

Accordingly, it is imperative to mention Sokolik’s research (2006) in which not acknowledging the 
potential embodied in the use of learning platforms could be translated as the loss of a great opportunity to 
diversify learning environments. Aligned to this research, the idea of wavering a learning style that is an 
elemental part of the learners of today is similar to not being fully prepared to teach these students. 

Suitable with the demands of the modern society of knowledge, Trilling and Fadel’s work (2009) 
stipulates that when a learning platform acquires the characteristic of a social surrounding in which 
interaction happens with ease, students find fewer complications to construct their own identity through the 
target language. In other words, their fortresses to access language in social and virtual ambiances, as well as 
the informed manner in which they can use their communication skills become unified. This unification 
results in a capability they can utilize outside these scenarios in uncountable situations.  

Tomlinson, Brimijoin and Narvaez (2008), also address how a learning platform allows for learning 
development through strategies, techniques and approaches à la carte, both for students and teachers. These 
authors also inquire on the approach towards understanding the unthought-of situations that develop from 
operating through this environment, as the amount of tools, Apps, and resources that students can find on the 
web and are impossible to quantify. Put in a different way, language-learning platforms are a challenge for 
teachers and students, as both of them need to become adaptable to the evolutionary aspects of working in a 
virtual classroom. 

Authors such as Meskill and Anthony (2010), thoroughly describe how a learning platform truly becomes 
the space commonly known as classroom, since the concept of deadlines, rules, assessment criteria, format 
and content of the task are not absent. Similarly, the same authors, in their study entitled Form-focused 
communicative practice via computer mediated communication: what language learners can say (2007), 
annotate the multiple roles students manage to play in a learning platform, as they are authors, evaluators, 
communicators, error correctors and suggestion givers. Isn’t that the way one operates in daily life?  

Nonetheless, it is impossible to claim that a learning platform in which TICs are used sensibly is the key 
towards a positive impact on the language learning experience. Similarly, it is also untrue to consider that this 
learning environment is better than any other method. With these thoughts in mind, it is important to reason 
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on the fact that, in order for the benefits mentioned before to take place, teachers must promote an 
equilibrated environment where the pedagogy implemented, the strategies and techniques proposed and the 
response to students work act as one. This coalition will produce gratifying and motivating experiences for 
all participants. Moreover, in the resulting scenarios both the language and interaction will be genuine and 
will be easily differentiated from the artificiality of the language produced by textbooks (Falsgraf, 2011). 

Proving that a language is learned by being surrounded by an environment in which it is spoken, and by 
using it with a purpose, learning platforms not only act as evidence of such paradigms, but also are a vivid 
and realistic representation of the way language is used in real life (Fullan, 2007). Thus, it is inevitable not to 
understand that a learning platform becomes a box filled with memorabilia and mementos, as it will host 
samples of the ways in which teachers and students collaborate, receive, provide and act upon feedback, take 
part in debates, write opinions, ask questions, respond to requests, and formulate solutions for problems. Is 
this not the final goal of our daily use of language? (Csikszentmihalyi, 2002). 

3. METHODOLOGY 

This research project was conducted by following a qualitative methodology, as this approach grants 
opportunities to observe and understand how participants perceive their experiences (Hernández et al, 2011). 
Moreover, working with the qualitative method enables the researcher to survey and appreciate the favorable 
effects of working via a learning platform. 

Besides, keeping in mind that since this explorations aims at recognizing what learning values appear in 
this learning environment, and how these become enriched as the project evolves, the concepts of change and 
adaptability were elements that had to be kept in mind in order to validly, reliably and significantly conduct 
the study. Not only does this idea help justify the method choice, but also aids the researcher to focus on the 
objectives the language course to be used as a sample had to cover. 

The project took place in Mumbai. The school’s population is of approximately 800 students, including 
all stages from preschool to high school. Out of this total, nearly 90 students form the high school population, 
and out this figure only 35 were part of the sample used for this study. The students used as sample (ages 16-
18) included a balanced number of males and females, and all of them are foundation (basic) language 
learners with little or no experience in French or Spanish. 

The objectives of the Ab Initio program these students pursue include 3 major prescribed topics: 
individual and society; language culture and social leisure; and urban and rural environments in the past and 
the present. Similarly, upon completion of this program, students are expected to:   

a) Be aware and understand cultural elements related to the prescribed topics. 
b) Communicate clearly and effectively in a varied range of situations. 
c) Understand and utilize the fundamental grammatical structures of the languages. 
d) Understand and utilize vocabulary related to the prescribed topics in a clear, effective and 

appropriate fashion. 
e)  Use an appropriate register and linguistic format in a varied range of situations pertaining to 

the prescribed topics. 
Therefore, taking into account the course objectives and the correspondence with the intentions of this 

project, a collection of tasks displaying relevance for students, the program and the project were considered 
in order for an adequate development of the study.   

It is important to mention that this pattern of work was a key element in the study as the path to follow 
was clear from the beginning. Similarly, the fact that the platform could be accessed either by means of their 
computers, mobile devises such as iPhones, iPads, Tablets or iPods, increased the level of flexibility while 
working. This awareness allowed for quick adaptation when changes needed to be incorporated or when 
difficulties for conducting work arose. Among the changes that transpired the following can be mentioned: 
the natural language reactions to unfamiliar environments; reactions to situations where language 
reinforcement was needed; and events where clarification of information, extra practice or differentiation 
were necessary. Other situations can also be the need to reactivate students’ motivations to work in his 
environment. 

Having students value their experience in this study is also a salient element as this also contributes to the 
development of their role as critical thinkers when working in a setting like this.  
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4. DATA ANALYSIS 

4.1 Foundations Laid by Students and Teacher/Researcher  

Determining students’ familiarity with the learning / working environment (learning platform) was a step that 
could not be omitted as this would mark the construction of the platform’s architecture. The data obtained 
from the preliminary questionnaire, revealed that students were going to be able to focus on the acquisition of 
the foreign language rather than on mastering the tools needed for operating correctly in the language 
platform. This information served as the foundation for reconsidering the repertoire of activities that had 
previously been thought of. In other words, students’ perceptions of the innovation served as the green light 
for the study to initiate.   

The direct analogy with Facebook indicated that students clearly knew what was expected from them. 
Likewise, for them, this comparison exemplified the kind of activities that were to take place. The significant 
difference, however, was that the tasks to be conducted, besides aiming at promoting socialization, also 
aimed at enhancing language skills. 

Realizing what students knew about work and studying via learning platforms gave way to the selection 
of the best-fitted activities. Students’ responses served as the parameter for considering which activities to 
choose. Such feedback was used by the teacher/researcher when thinking of a way to balance difficulty, 
variety of tasks, skills to be developed, formats to be promoted, content of the tasks and the objectives to 
fulfill. 

Thus, the activities that became the backbone of the learning platform are a faithful reflection of the 
objectives that both the course and this study aim at fulfilling. Consequently, acknowledging teacher and 
students’ common understanding of the work to be conducted, it was possible to also consider the strategies 
and techniques that could be implemented at each stage in order to promote interaction, cooperation, 
collaboration, language attainment and development, altogether. 

The platform was equipped with the following sections: forum, groups, blogs, chat, photos, links and a 
profile page for each of the students. Most of the activities where students would need to interact happened in 
the following sections: forum, groups, blogs, and chats. Some of the activities that were implemented are: 
Google Wave chats; Todaysmeet chats; YouTube videos; photo comments and responses; surveys via 
Google Forms; case study discussions; group discussions using PBL formats and Gunawaderna models, 
among others. Students were similarly encouraged to revise their work using websites/tools such as 
spanichschecker.com or bonpatron.com for French learners.  Spanish pupils would operate in the Spanish 
platform: e-colelingvo.wall.fm, while the French learners would operate in a different platform: 
panoramafrancais.wall.fm. Moreover, the fact that students could use their mobile devises to access their 
notes saved on Evernote or other Apps, increased their efficiency while operating. Evidently, the pedagogical 
methodology to follow can best be described as eclectic, as it would make use of all possible kinds of 
resources and ways to practice the language in a homogenized atmosphere.  

What is more, some of the observers’ notes illustrated how the work spirit during all sessions is an 
indication of personal commitment and responsibility in environment. Values such as cooperation, 
collaboration, self-access and discipline are to be highlighted; yet, most importantly, the fact that they were 
using the target language at all times, and that mobile devises served as an extension to their computers and 
the platform itself, is the key indicator that work of this nature has a positive impact on the learners’ language 
skills.  This statement directly demonstrates what Wilber (2010) states as he highlights the way in which 
students become aware of their own progress and learning styles, hence helping them witnessing their 
potential for helping others and continuing to enhance their skills. 

Therefore, the aforementioned demonstrates how having multiple kinds of access to the use of a learning 
platform provides students with focus, with a chance to explore different ways of becoming resourceful, with 
an opportunity to keep track of their own work and performance and with the space to use the language 
purposefully and with a sense of community. Considering that these behaviors are more difficult to trace in a 
traditional classroom, it can be said that the learning platform is empowering students to develop their 
language competencies as a whole.  
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4.2 Students’ Experience 

Once students experienced the potential of using computers and mobile devises to work in a platform in all of 
the scenarios contemplated; and upon exploring the use of the language in multiple situations and contexts 
for different purposes, they were asked to complete a survey in which they were to express they opinion 
about the following items: 

a) The resources they used the most while working on the platform. 
b) The time they invested while working on the platform. 
c) The activities that best (and least) helped them improve their language skills. 
d) The activities that provided them with the most and the least opportunities to learn with their 

friends, and 
e) Their experiences accessing the platform via mobile or through their computers. 

It was paramount to make sure that students had witnessed the potential of the learning platform and the 
use of mobile devises before asking them to complete the survey, as their experience in it was essential to 
provide answers that thoroughly helped understand, appreciate and evaluate the learning environment in 
which they operated. Students were aware of the objectives of the Ab Initio program they were pursuing as 
well as the focus and goals of this study. What is more, they were also asked to be critical while answering, 
as their insights were crucial. While they were encouraged to respond to the survey in the target language 
(Spanish or French), they were advised English if they did not know how to express an idea. 

As responses to the questions were analyzed, it is paramount to mention that the fact that most of them 
responded in the target language is a clear indication of the level of comfort in the language they have 
achieved, as they used the language in a real situation, with a clear purpose, hence seeing beyond the 
challenge it represented.   

Out of the collection of resources they were to sample (Google Wave chats; Todaysmeet chats; YouTube 
videos; photo comments and responses; surveys via Google Forms; case study discussions; group discussions 
using PBL formats and Gunawaderna models, blog writing, and working on external websites), the one 
students used the least was blogs; while the one that fostered the highest level of motivation were the 
situations where a response to stimuli and/or videos was required. According to them, it was more significant 
to interact in situations where entries were brief, and where they could respond using their mobiles as well, as 
doing so would not be time consuming.  However, as the course evolved, it was clear that students developed 
the necessary skills and confidence to produce longer entries.  

Regarding the time that they invested in accessing the discussions on the learning platform to improve 
their language skills, it was thought-provoking to see that a great majority verified the development of the 
activities on their mobiles as they were driving back home or to school, at the same time that they were 
disciplined enough to continue interacting with their peers, in their respective platform and language. It is 
important to highlight that the time investment addressed here refers to the time students’ use the platform 
outside the classroom setup. In the survey, learners were given choices to express how long they accessed the 
learning platform, and which devises they used to do so.   

While a significant majority claimed that they verified what was happening on the learning platform more 
than five times a week, and that they accessed it during their free time or when they needed to corroborate 
whether they had tasks to complete, only very few students mentioned that they checked the platform when 
they were certain work had been assigned and using their desk or laptops. This information clearly shows 
how working on the platform truly became a habit that evolved into a common practice (or viceversa) for 
most of them. Similarly, the flexibility in access clearly indicates that the platform served as a forum for 
communication that stimulated their participation and interaction, and generated opportunities for them to 
maximize their language production when several devises can be used. 

Concerning the activities that best or least helped them to improve their language skills and those that 
provided them with opportunities to learn with their friends, it was found that those tasks that favored or 
included interaction ranked as the highest. From these results it can be assumed that using the language 
purposefully is what provides students with the sense of achievement and belonging they need to stay 
motivated, as they will find the way to stay connected. This finding clearly illustrates what Trilling and Fadel 
(2009) state when they mention that a learning platform, when it acquires the qualities of a social forum, 
promotes and facilitates interaction in a way that students enables students to refer to their peers’ 
contributions and entries to construct their own new meanings and ideas in a natural way.  
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The relevance of this finding is such that it is possible to highlight the great opportunity mobile devises 
grant students to enhance their language spontaneity, sense of reality, internalization and personalization, as 
these are clear indications that a student is truly integrating all skills and competencies to own the language, 
capitalizing their learning experience in every step. Furthermore, it is impossible to ignore how all 
interactions occurring in the learning platform provided students with a common ground where their ideas 
could be exchanged, hence helping them focus their efforts. This is yet another piece of evidence to 
demonstrate that learning in this kind of environments increases students’ linguistic potential while also 
enhancing their social skills, and also boosting their resourcefulness in the use of multiple resources. 

The aforementioned explains, one more time, how those activities that allowed them to experience the 
nature of language as a means of expression, construction of knowledge and exchange of ideas were the ones 
that truly became significant and meaningful for them. 

Similarly, it is worth mentioning that it is clear how students’ intrinsic motivation was triggered by the 
interaction that was taking place in the platform, which is the defining element in their learning process that 
encouraged to continue working and evolving. 

Hence, upon analyzing the reflections that emerged form the observations and after reflecting on the 
feedback provided by students, it is clear that the learning platform truly operated as the environment that 
helped them develop their linguistic skills, while also enhancing their collaboration spirit.  This is clear 
evidence of the degree of positive influence the WALL platform had on students by helping them fortify their 
linguistic and social aptitudes, turning their learning experience into a solid, consistent, long lasting and 
reliable asset that they will be able to refer to at any time and place in the future.   

5. CONCLUSION 

The goal in this study was to find out whether there were benefits in using a learning platform to enhance 
linguistic competencies while also using it as an electronic portfolio and interaction forum, and, upon the 
reflections previously presented, it can clearly be stated that the objective was successfully achieved. From 
the construction of the environment to the process of work, and the time to give feedback, it has been clear 
how both the practices conducted and the atmosphere that was created illustrate the ideas of Meskill and 
Anthony (2010). These authors describe with enthusiasm how work and learning in this kind of platforms is 
lived with the same integrity, intensity, effort and constancy as it happens traditionally in real life. 

While all work was conducted in a virtual environment, one cannot say that the sense of reality in it was 
inferior as the variety of scenarios created were true representations of real life situations. Furthermore, since 
students themselves decided what to say and how to say it, there is no space for artificiality. 

Likewise, this learning environment caused students to witness their own learning style, and performance; 
to treasure their own efforts and performance; to develop a sense of ownership of the langue they were 
producing; and to observe how the amount of language production increases in direct proportion to the 
enhancement of their linguistic skills. 

Falsgraf’s (2011) statements truly serve as lead-in for the conclusion since they declare the how the 
familiarization with the language is the element that allows students to develop confidence to construct a 
significant and meaningful learning experience. They also add how this experience effusively consolidates 
their language and social potential. Students face and live such consolidation because they confront the 
evolution of levels of difficulty, and the changes in complexity in each task, and their language adapts to each 
of these steps accordingly without obstacles.  

Yet, in order to truly bring this document to a conclusion, it must be mentioned that not only is the 
success achieved through this learning environment an evidence of the varied array of modalities in which a 
language can be learned, practiced and attained, but also a clear indication of the way in which current 
teaching approaches must respond to modern demands of society and learners.   

5.1 Salient Practices and Suggestions for Future Implementations 

The study exemplifies the potential of green education and how no limitations can be identified. This 
automatically represents a positive aspect to consider when budgeting programs as if the amount of money 
schools spend in papers for printing materials in a year is compared with the investment necessary for 
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creating a learning platform, the difference is gargantuan. The pedagogical approach implemented supposes a 
redesign in the curriculum, both in content, methodology as well as the stages in which it is delivered. 
Likewise, this work questions the relevance of textbooks as the most sought after tool for language teaching. 
Similarly, teachers’ TIC-literacy is a key element to be taken into account if ample implementation is 
considered. Nonetheless, students authentic productions that provide all learners with the chance to use a 
wide variety of resources is the main gain implementing this kind of work will generate. 
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